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TFACHINC AS A CAREER 
is not the purpose of teaching to mold mankind into B re- 
ed and disciplined corps of intensive activity. Rather, i t  

objective to bring each cell of the rational world to the per- 
fection of which that individual is capable. No teacher can make 
a mastermind out of s duhrd,  but e ~ q y  real teacher can help 
that dullard to self-reallation, that is, to develop himself as mm- 
pletely as ossible, with the endowments proper to himself. The 
stream of Rumanity is not to be channelled into one set   TO OM. 
This was determined by Him W h o  gave man free will. 

I’m not fated to move 
In a predestined groove. 
I am, therefore, a bus-not a tram. 

God, with infinite de+, wposeLv created us many races and 
colors: life bas further compficated matters by sddinp man,” creeds. 
Teachers form not rigid?” to a universal pattern: thev plant not 
uniform seeds in the Same soil of the same field: rather they, as 
i t  were, hut spread out to the 6+in and red’ Ing rays of the 
sun the m y  and manifold species to%e perfect$ Teachers re- 
-1, expose and guide: the pupils see, use and impmve or destroy. 
But the educator is finite: so, too, is the educand. Both must re- 
member that “The lipht that comes from the lamp of the educator 
does not and cannot illuminate more than faint1 the facade of the 
Palace of Truth. At its best it only falls dear$ upon the steps.” 
Therefore it remains for God Himself to perfect His own handiwork. 

What incentive is there anyway for chaosing teaching as a 
career 1 St. Paul inquired of the Romans, “How shall they pmach 
unless the be sent ? If we substitute “teach” for “preach”, the 
same h o d  true. In other words, teachers are born, not made. 
Tme,paor teachers can become better teachers, but simply the 
desi? to teach is not sufficient. Certsin basic qualities are re- 
qumte. These requirements, in valyinp order, have been reFeated 
and ara phrased ad nauseam. So we’ll brief them. Beamg in 
minxthe&ne factors that one must have a vocation to the teach- 
ing profession, that one have ordinary good health, common sense, 
and a t  least average intelligence, we shall add only thrpe: 

1. an all-pervading l o w  for children 
2. an almost infinite patience 
3. B sense of humour second to none. 

The bugbean of practically all teachers centre smund disci line 
disagreeable problems with pup& and or pamts, and slow Earn: 
en. I’m willin to wager that any teacber with theabove minimum 
equipment wi!l%& any and all pmblernsinstead of the u ils 
When a child feels t h a t r  redly love him (and he can’t h&,& 
ing i t  if you honestly o), e- the hardest will melt. Stupidity 
and slowness are conquered by limitless patience and kindness, 
or not a1 all. Finally, there are successful teachers who have either 
Imt or never p-d the u8e of m e  of their five senses, hut no 
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Every system of education is bused on a pbilmoph of life: 
all education pro erly so called is based on n complete &oso hf 
of life; all true ezucation is based on the true philosophy of Efe. 
I t  is in the balance of such pMciples that modem education hss 
been weighed and found wanting. I t  is unsound precisely because 
the philosophies which direct and govern it  are, for the most part, 
either incomplete OF false. Recent attacks on the shortcomings 
of the United States’ public schools have grown heavier. Our 
schools closely resemble thein. Today many educationists ad- 
vocate a return to the sounder educational principles which wem 
in vogue half B century and more ago. Mr. Arthur E. Bestor, u1 
his book Educational Wastelands, declares that pro ressive 
education is regressive education; that social studies have &come 
social stew. Some of his observations are bath pertinent and pun- 
gent. Another pmminent educator, Mr. Robert Hutchins, has 
even gone so far as to state that: 

“A sound hilmoph in general suggests that men are rational, 
moral, an$sgiritwfbeings, and that the improvement of men 
means the llest development of their rational, moral and 

Whatever else it may daim to do, modern education is failing in 
its trust; it  is not eJucation, for the simple reason that it  is not 
true education a t  all. If it  is not educating, it can not possibly 

y Its part in the noble work of forming men of character, so so%- p ~. 3- needed in the world today. I t  is granted that there are few non-~ 
Christian svstems of education that can not form character x 
a t  least so& good in it, But the real character that is such a 
lorable need of our time is that which is not merely g o d  in p pt is true throughout.  an is neither all spirit nor a11 flesh, 

a union of both; he is not animal only but a child of God as well: 
he is born not merely for the life of -se but much more for 
the life of grace. He has been defined as B “horizon in which two 
worlds meet.” I t  follows that man cannot be just B perfected 
animal-e that has learnt to talk and to walk upright on two 
feet. Man is an animal indeed, but he possesses what no other 
animal can have-the God-given gifts of intellect and will. How 
ridiculous the Nebular Theory which maintains that sf“? ,un- 
accountable assumed motion and resulted iD the schoo Janitor 
whose velv lack of motion mints to a defiite denial of such B basic 

spiritual powers.” 

principle.’ 

The ideals roposed to youth wlll be the enpression of the 
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